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ABSTRACT

The paper uses the tools of ‘narratology’ to explibre narrative predominance in mathematical quests seen
in most of the ‘aptitude tests’ carried out, foag@ments, by various companies (core sectors asasvebftware sectors)
mainly in private engineering colleges. The inténing of ‘narrative’ or the ‘mini-story’ element astructed in English
with mathematical questions is a characteristimfbgenerally in texts for junior classes at theostHevel. There is,
however, a total fall-out with the mini-story elemhein mathematics questions designed for seniopbacktudents
(i.e. after Std X). This process continues throtlgh four years of studying the B.Tech degree, wireespective of the
branch, pure mathematics papers generally continlyetill the third semester, with minimum focus parrative oriented
questions. That the aptitude test questions arstaried in English and have a frequent ‘mini-néwvea element brings
on a reemergence of narrative constructed in thgligin language intertwining itself with mathematicncepts
(as seen in junior school textbooks). This actuabbpfuses many students facing the aptitude testsome find it too
difficult to come out of the mathematical mold, macennot amalgamate English with Mathematics, andesdo not
practice at all thinking that they will pass anyvas/the questions are similar to those faced iy thetheir junior school.
As a result, multiple students fail to clear thstdeas these tests transcend their comfort zomeattiematical questions.
The paper tries to explore the issues and chalepggaining to the problem and concentrates pifiynan Central Board
or CBSE mathematics textbooks (Std I-XIl) and ahglea of aptitude test questions designed by vartaue and software
companies for placement of engineering studentgrivbte colleges. It further will attempt to invigstte certain issues
relating to engineering students’ intelligence whippearing for these kinds of aptitude tests &edrole of English

Language teachers in handling this.
KEYWORDS: Aptitude Test, Mini-Story, Narrative, Intertwin€ext
INTRODUCTION

Aptitude tests constitute a considerable (and fdafvie) part of the job selection process for B.Tsthients.
Placement, as it is well known, is as much a prooésejection as it is one of selection. If 10d&mts get selected, about
100 are rejected. The first criteria for selectfon most companies (software companies as welloas companies) are
clearing the Aptitude test. If 50 out of 100 studeriear the Aptitude test, then they are consiiétdor appearing in the
Group Discussion (in which another 10 students tmaliminated from the selection process), Techmmand (where
again another 10 students will be eliminated fretection) and finally the HR (which again will elinate another set of

10 students from the process). The final 20 thuseniizto receiving an offer of traineeship at thegpective company.

Generally if there is 60 min time given, then 70bz aptitude questions are asked. In case of noalability,
for 60 min, 50 questions are asked. Or sometim&9imin students have to attempt 40 questionsectliat verbal ability

and 35 questions related to numerical ability inthar 30 minutes (This is the more standard prac&in 1hour time,
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130 Amrita Basu & Sohini Datta

both numerical and verbal aptitude gets testednamst companies would not spend 2 hours carryingptitude test) And
this holds true irrespective of software companiesore companies. Further numerical reasoningtalpifoblems may be

broken up into 6 categories (each category roughlyng 5 questions which makes it a total of 30stjoes)
Picture Reasoning

In this section, a series of pictures are givencivhinay consist of picture series, picture analogypioture

classification.
Statement Reasoning

In this section, sequence questions like seatingngement or money distribution or height arrangensae

given. A set of five questions are based direatlyre statements given.
Data Sufficiency

Here a set of two statements are given followed mptions which satisfy the answer for the statemeYiou

have to decide which option best suits the answer.
Data Interpretation

This section consists of a direct sequence of Stipres based on the data which is provided in dinn fof table

charts, bar charts, pie charts or line charts.
Relation Problem

This section consists of questions which are smidathe sets and relations like students withdgg] maths,

physics and chemistry, maths and biology, only misy®tc., and questions related as such.
Syllogism

This section consists of statement followed by twaclusions. We need to pick out from 5 optionschiguits

the best answer

It would not be out of place to mention that golmg the nature of sections from which problems aleed,

narrative element plays a huge role in such quastio

Companies are extremely interested in the applindtt of theoretical knowledge. In fact the whaliscipline of
Engineering is based on applicability, how wellahemay be applied to contribute to social, ecormainand above all
technological growth. Thus, while the schools mayal a later stage testing more and more the ttieardase of the
student, companies test how well they can applyrdieeal knowledge—bringing narrative back into tinéellectual
domain of the student. Now it is commonly seen thatfar as English Language Teaching or ELT in BhTer
engineering colleges is concerned, right from téeybeginning it is considered that the sole resjhility of the English
teachers is to make students employable, presentabll-groomed, smart and conversant in Englistgligh teaching in
such scenarios consists of Group Discussion claddesk Interview sessions, Stress Interview tipgrsBnality
Development classes and classes set in the Landiagmratory aimed to impart fluency in English cersation to
students. Aptitude tests, though they form therfarst barrier in the selection process, receive @vatjvely less attention

from the English teacher due to several reasons.
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Narrative Construction of Aptitude Test Questions:An Exploration 131

» If students become well-conversant in English, thetomatically their vocabulary and stock of womtseases,
so teaching English well is inclusive of the pregtian for the Aptitude test.

* Practising synonym-antonym, preposition and bassngnar by dictation method or by writing on the fabs
not seen to be very helpful as students feel bafemt sometime. Carrying out verbal ability tesiswd require
guestion papers (each of at least 4 A4 size patjesylass is assumed to have 60 students and #rerl5 such
batches comprising 60 students each then the eeosbrfto the college or to the teacher turns oubéo

humungous.

« Verbal ability forms a part of the overall aptitutist which comprises numerical ability (includipgoblem
solving skills, logical ability, visual-spatial dity, reasoning etc) as well as the verbal domaiaturally,
B.Tech students would be more interested in thehemaatical or technical domain than the verbal. \tesy
difficult for the English teacher to arouse intérgsthe verbal domain when the student knows thstvital
technical, logical reasoning domain goes unadddeissthe class. This brings us to the importarttaai juncture
of assessing and analysing the numerical aptitessteaind studying it not through the domain of miakdiics but
through the lens of the English language.

Let us begin with a simple example fronfech Mahindra Aptitude test questions

Athos, Porthos and Aramis are neighbours. Athostivasred herrings more than Aramis who in turn twise
the number of red herrings that Porthos has ipbssession. Porthos also owns two cats and a ¢akramis owns only a

canary and Athos has one cat and one canary. How falines are present in total?

When this question figured in a set of 20 questimasded out to students in a classroom aptitudeseprising
responses were received. Almost 50% students asked is a herring, 27% students said there is notiom of any
animal called feline and 37% students did not kwdvat a canary was! And there were also a minor todmed students
who were literature oriented and spent a lot ofetithinking where in the famous novel of The Threaskkteers did
Athos, Porthos and Aramis possess herrings, cananié felines in addition to their horses! One caielp but smile at
this apparently funny incident. The question jusktsaabout the number of felines, Porthos has gotcats, Aramis does
not have any cat and Athos owns one cat. So thersimply 3 felines in total. But more than 40%dstnts got the answer
to the question wrong or left it unattempted. Tdugestion is a logical ability question but it israsich a verbal aptitude
guestion at the same time. This intertwining ofrative and mathematics or rather the narrativitynmthematical
guestions is the chief focus of this paper. Thepfiermulas and concepts after all, have their gigria our day to day life

in this world. So, how can they exist in abstract?

The paper posits that one of the reasons why stsidare poorly in numerical aptitude tests is sisipgly not
related to their numerical or logical ability. Theason behind their poor performance is their paobal ability. Students
right from their childhood are taught Mathematiesotigh ‘narrative’. However, with time, as they grap, the narrative
element seems to disappear from Mathematics. Ass@ in point, the paper analyses the frequencymwative questions
in CBSE-NCERT Textbooks from Std I-XII. It is se#at junior classes have a high narrative dominameeathematics
but narratives seem to disappear from class Xl otisvaProblems become more complex, with greateorétieal
underpinnings but narrative element seems to bsiderably lacking. This continues well into theitTBch Syllabus

where as in the case of WBUT, Mathematics paper®aly there in the first, second and third semestéier which pure
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132 Amrita Basu & Sohini Datta

mathematics papers are not there. And even in tbesesters, M101, M201 and M301, narrative questare rarely
asked. However Aptitude tests or apti as they apularly called (by virtue of the fact that thessts want to check how
well a student can apply a theory, formula or cphde a practical situation), rely heavily on néikidy. The paper thus
explores and finds that as narrative questiongliaraissed from higher classes, by the time theestisdface aptitude tests

they are so divorced from narratives that they fienfibr answers.
Narrative and Numericals: An Exploration

Let us take an example:

5-2=? The answer, is 3

Now, if it is said, Ram has got five mangoes. Sitames and borrows two mangoes from him. How many

mangoes will be left with Ram?
Or if someone gives the pictorial representation—

Five frogs are sitting. Two frogs leap into the ezaHow many frogs remain?

Figure 1

The answer remains the same. Pictorial narratimegalith text narrative forms the basis of thei@ibumerical
problems, as they help students to understand ptsmdetter. The English language plays a centdal iro producing
narratives, metaphors and images that exercisevarfid pedagogical force over how students thinlaafiven problem.
Without language and its application fit, a math8oad theory would belong to an ethereal realm thas no referent
outside of its own obtuseness and cleverness ghinfie said. Interpreting narrative questions makpsoblem-solver go
through an analytical procedure of reading thatath mathematical and linguistic, that recognisestext as an inter-

subjective phenomenon (Stockwell 6). In additidr, mini-narratives in the questions always belangrogressive states.

Progressive states are stage level predicates (B38h) and denote contingent properties that afplpr are
predicated of, stages of individuals rather tham itidividuals that they belong to. These stages brayhought of as
“temporal slices” of individuals or as their pattiar manifestations in a space time coordinateesystor example we
come to know that Sita borrows two mangoes from R&rs a temporal slice. It does not tell us amyghabout the
character of Sita or her relation with Ram or wketbhe likes mangoes or not. Stage level predicatenferable from
the intuitive objectivising acts made manifestTihe intertwining of narrative with mathematics alts@ps in transforming
it to an illusion-directed process in the sensé tia reader who is engrossed in reading the sestipposed to yield to the
illusion of witnessing the course of action. Fromecangle it is creating a fictive world which egish the mode of
representation, thus Lakshman borrows two mangoes Ram would yield the same result, it would nwrege the result
in any way, or Sally borrows two apples from Hanryuld not change it either. Narrative contributeshte objective view
of the problem. For example we do not know Ram Sitafs knowledge, feeling, customs or general aktltowards life,

which might have been possible to know if there heein a more detailed narrative.
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Narrative enhances the understanding of mathenhatijpeoblem, translating an idea to image
(Friedman 1967: 119). Fillmore (1981) has suggettedl the very process of drawing perspective arfees from the
lexical contents of narrative messages is pragailfticonstrained by observation-sequence requirésnd@imus presenting
mathematical problem through narrative brings am¢hncept of the observer who is watching the aaticfold in front of
his or her eyes. In the early 1970s, the Amerigaguist William Labov examined narratives and pregad a general

six part structure for them:
An Abstract: Indicating that a story is about to begin
An Orientation; Setting the scene and introducing the main chansacte
The Complicating Action: The main events
A Resolution: The outcome
An Evaluation: Explaining the point of the story
A Coda: Signalling that the story is over

While Labov had applied his narrative theory taféedent domain, his principles have been clasbicgbplied to
multiple narratives. Thus in the case of matherahtgquestions, or the mini-narrative mentioned, Raas got five
mangoes is the abstract, Sita comes is the orienfathe borrows two mangoes is the complicaticanRs left with
a different number of mangoes from the one heesdasfith is the resolution, and evaluation is leftthe reader and solver
who has to answer the? That is three mangoes avdafowith Ram and this signals the coda or thd efthis mini
narrative. Thus numerical texts do act as miniatares whose evaluation and coda are left to thdeein a very post-

modern like fashion.

To prove the main premise of the paper, an exptoraif CBSE-NCERT textbooks has been carried odintd
the frequency of narrativity of questions. Givinetalled narrative questions for all the years igope the purview of the
seminar presentation, hence we will focus on fraquef narrative questions in chapters from texksoof Std I, V, VIII,
X, Xl and XII. This way it will be detailed and #te same time present us a broad canvas ratheatbudy of gradual
weaning away of narrative. The dismissal of naveatvill appear more prominently and clearly if there a few gaps in
between. It is seen that when the students stantilgy, narrative enhances the grasping of matheah&heories. By class
V, text narrative is quite dominant in its preser@eel maintains its hold even till Std X. Howevdrere is a dramatic
shifting away from narrative in Std Xl and Xll. CBSollows the NCERT textbooks. Because CBSE is dnlmia
Board, textbooks are available in English, Hinddddrdu Languages. Thus for Class |, the Matheméagesbooks
prescribed are Ganit ka Jadu-I for Hindi Languagelents, Math Magic-| for students studying sulgdotthe English
language and Riyazi ka Jadu-I for students belantpnthe Urdu medium. Needless to say, for the @eepf this paper,
we have concentrated on the textbooks in Englistguage only. An exploration of narrative intertwigi with

mathematical theory or concept in terms of thedeagry of narrative questions per chapter is praliterewith.
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Table 1: NCERT Textbook for Std |

Chapter Focus of Chapter Narrative Elements
Entirely narrative, resembles an English Readémduction to sizes,
1 Shapes and sizes shapes, lines—characters of grandmother, Arabltemyeamel etc. The
character of grandmother introduces one to sizpes lines etc
Numbers from 1-9 Medium of stories
. Text Narratives and pictorial narratives, explamadithrough pictures and
Addition
texts
Subtraction Text and picture narrative
Numbers from 10-20, emergence of text narrativantiag numbers
5 Numbers from 10-20 | without pictures accompanying the text, e.g. “Rahad 8 flowers. He put
three flowers in a vase. How many flowers was ftengh?”
6 Time Text, picture and narrative
7 Measurement Text, picture and narrative
8 Numbers 20-50 Text, picture, narrative
. Narrative eg.-3 names are given Salma, Joseph amdakd question is
9 Data handling
asked how many names have four letters?
10 Introduction to patterng  Picture and text
11 Numbers Picture and text
12 Introduction to money | Picture and text

Detailed intertwining of narrative, mathematics actures e.g. A picture
is given where three cows and two goats are sétargsn a field. Two
goats leave, three cows are left behind sittingd&tts have to develop a
13 Story through counting story based on this. Here, the story is represequittdrially, at the same
time the mathematical concept of subtraction coimésit students have tqg
present it though the medium of written languadausTnarrative is hugely
intertwined with numerical ability.

Table 2: NCERT Textbook for Std V

Chapter Focus of Chapter Narrative Elements
. Numerical problems set in the fish market, storg an

1 Fish tale . . .
mathematics go side by side

2 Shapes and angles Pictures, narrative and matiicema

3 How many squares? Pictures, narrative and matiesma

4 Parts and wholes Pictures, narrative and matliesnat

5 Does it look the same—shapes Pictures, narratidemathematics
Cat and Mouse chase game narratives solved maticaityat

6 Be my multiple, I'll be your eg. Cat climbs up 3 stairs at a time, mouse leapsidour

factor stairs at a time, when will the two come face wefagiven

the number of stairs or a point of time

7 Can you see the pattern Pictures, narrative aatiematics

8 Mapping the way Pictures, narrative and matharsati

9 Boxes and shelves Pictures, narrative and matiema

10 Tenths and hundredths Pictures, narrative atdemeatics

11 Area and its boundary Pictures, narrative anthemaatics

12 Smart charts Pictures, narrative and mathematics

13 Ways to multiply and divide Pictures, narratarel mathematics

14 How bug, how heavy Pictures, narrative and nm#ties
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As students get into senior classes, the pictefahent is the first to be seen lacking; now we &lave sets of
practice questions to be solved for a better gsthe subject. Therefore we also focus on the rarndd practice

questions and the total number of narrative questaut of them.

Table 3: NCERT Textbook for Std VI

ML mlEET @ Narrative
Chapter Focus of Chapter Practice .
Questions Questions
1 Rational Numbers 7 0
2 Linear equations in one variable 10 10
3 Understanding quadrilaterals 12 0
4 Practical geometry 10 0
5 Data handling 15 11
6 Squares and square roots 22 6
7 Cubes and cube roots 7 2
8 Comparing quantities 12 7
9 Algebraic expressions and identities 20 0
10 Visualising solid shapes 10 1
11 Mensuration 18 5
12 Exponents and powers 11 0
13 Direct and inverse proportions 11 11
14 Factorisation 27 0
15 Introduction to graphs 12 7
16 Playing with numbers—divisibility by 2, 3, 7efc 15 0

As we see narrative was predominant in Std | whstudent was learning, by the time a student ddas V, the
pictorial narrative is much reduced and text nareastill holds its sway, by the time the studenin Std VIl the text
narrative is slowly fading out and giving way tongglex mathematical problems. An insight now intetbeoks of X, XI
and XIl will reveal how narrative almost separaitself from mathematics leaving the student in téalm of complex

arithmetic.

Table 4: NCERT Textbook for Std X

Numbe_zr i Narrative
Chapter Focus of Chapter Practice :
Questions QUEsoE
1 Real numbers 8 0
2 Polynomials 10 0
3 Pair of linear equations in two variables 8 3
4 Quadratic equations 17 5
5 Arithmetic progressions 25 4
6 Triangles 27 3
7 Coordinate geometry 15 3
8 Introduction to trigopnometry 20 0
9 Some applications of trigopnometry 16 11
10 Circles 17 0
11 Constructions 7 0
12 Areas related to circles 16 0
13 Surface areas and volumes 9 2
14 Statistics 21 13
15 Probability 30 15
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Table 5: NCERT Textbook for Std Xl
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Number of .
Chapter Focus of Chapter Practice Narraqve
. Questions
Questions
1 Sets 16 4
2 Relations and functions 12 0
3 Trigonometric functions 10 0
4 Principle of Mathematical Induction 24 0
5 Complex numbers and quadratic equations 20 0
6 Linear inequalities 14 2
7 Permutations and combinations 11 5
8 Binomial theorem 10 0
9 Sequences and series 32 6
10 Straight lines 24 0
11 Conic sections 8 1
12 Intro to three dimensional geometry 6 0
13 Limits and derivatives 30 0
14 Mathematical reasoning 7 5
15 Statistics 7 2
16 Probability 10 7
Table 6: NCERT Textbook for Std Xl
Number of Narrative
O prEr FEELE B ey Practice Questions | Questions
1 Relations and functions 20 0
2 Inverse trigopnometric functiong 20 0
3 Matrices 27 0
4 Determinants 20 0
5 Continuity and differentiability 40 0
6 Application of derivatives 34 0
7 Integrals 44 0
8 Application of integrals 19 0
9 Differential equations 18 0
10 Vector algebra 19 1
11 Three dimensional geometry 23 0
12 Linear programming 10 8
13 Probability 19 8

We find therefore a real dearth of narrative questin the higher classes.

If we see the following table we will be able todenstand percentagewise decrease of ‘narrativeeslsmin

numerical questions starting

from Std | to Std XII.

Table 7
Numerical Narrative
Standard Chapters Elements Percentage
I 13 13 100%

V 14 12 85.71%
VIl 16 9 56.25%

X 15 9 60%

XI 16 8 50%

XII 13 3 23%

This dismissal of narrative is carried forward evrea student’s B.Tech days. For example in the 2842, there

were no narrative question in M 101 for tHéykar students, no narrative questions in M 20tHersecond year students

and just two narrative questions in M 301 for thiedt year students. Interestingly, if we analyse tlarrative questions set
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known private colleges, a very interesting figuneeeges.

Table 8
: - . Percentage of
Numerical Ability Narrative :
Company Name . . Narrative
Questions Questions Questions
CTS 25 7 28%
Accenture 20 5 25 %
Infosys 30 11 36%
TCS 40 13 32.5%
Tech Mahindra 40 9 22.5%
Wipro 40 9 22.5%
IBM 25 12 48%
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in the same year by the Multinational conglomematecorporate giants for campus recruitments or epteents at well

These questions have been collected from varioliskwewn private colleges ‘training & placement Icéfom
students’ feedback, from company’s website, varitafming institutes and HR domain of such compsartigrough
personal network. We can see through analysisesfetlaptitude questions that around 30% of nhumeatuéity questions
are narrative in nature and they test the studeatsling comprehension skills as well; and all thign addition to the
verbal questions. When a survey was carried odh&éyesearchers, to test the cognitive minds othdents, on a group
of 60 students as to why they do not concentratapitude tests, 40% replied that they do visiirenbptitude websites
but when they see such “childish” questions, thegl they would be able to attempt them in the examny easily.
The problem is that narrativity is intertwined withathematics in the minds of students as a juréboal experience.
As a result many leave out aptitude questions thinkhey have solved numerous such problems imp#s and when
finally during campus drive they get the questiapgr in their hand, lack of experience makes ttatal failures. It might
be said that on an average around 30% questiomsni@rical ability tests have narrative orientatidhis is in addition to
the verbal ability tests. Thus one can understéiad if 30% numerical questions are narrative irurggtthen English

teachers do have a very great role to play in hglptudents to understand and comprehend questi@anguicker manner.
The Role of the English Teacher

Here the role of the English teacher becomes pamatrethe English teacher can for a change start siitiple
numericals from Aptitude tests and show the mathieadaeliance on verbal cues especially in thagtof what is extra-
logical in mathematical language feature or featuvhich are peculiar to style or expressivenestistsmct from cognitive

meaning. (Ullman 41). For example, the English heacan teach students to look for key words.

Thus in thedBM question: There are 250 people. 100 read newsp@perad both newspaper and magazine. Find

the number of people reading only magazine.

Here the question demands only the number of stademo read “only” magazine. In a twist of verbhlligdy the
guestion was also once asked to find out the numbstudents reading magazines, which includesafse the students
who read both newspapers and magazines and thaseeall only magazines. Many students, unable tengtehd the
nuance of the plural “s” got the answer wrong. fineblem is they did not get this numerical abilityestion wrong
because of a lack of numerical skills but becahsg tould not understand the word “magazines” &edntissing word
‘only’. Solving a problem thus also elevates thettmenatical process to that of literary text anayshich starts from a
basic assumption that the primary interpretive pdores used in the reading of the text are linguistocedures
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(Carter 4); Students enter into a process de-cotlingmeaning embodied in a text by focusing onuisiic features

(Timulin 129), examining in detail the linguisticganisation (Short 53).
The teacher can also teach students to reject easay information. For example in anotidépro q uestion:

Ferrari S.P.A is an Italian sports car manufactbeeed in Maranello, Italy. Founded by Enzo Feiradi928 as
Scuderia Ferrari, the company sponsored driversnaantlifactured race cars before moving into prodoadf street-legal
vehicles in 1947 as Ferrari S.P.A. Throughout isdony, the company has been noted for its contnprticipation in
racing, especially in Formula One where it has eygd great success. Rohit once bought a Ferraxduld go 4 times as
fast as Mohan's old Mercedes. If the speed of Mshsliercedes is 35 km/hr and the distance travddiethe Ferrari is
490 km, find the total time taken for Rohit to drithat distance.

a) 20.72b)5.18 ¢) 238.25 d) 6.18

Now, it can be clearly seen that the history ofr&iis a digression (the history of LamborghiniTaryota would
not have changed the basic precepts and if thbazhinot been bought by Rohit but by Lakshmi, agfagnbasic precept
would not have changed), the students’ fast readbility, drawing inferences and rejecting extrameavord elements
becomes as much a part of his success in cledmm@gptitude test as his reading comprehensiontyabdine can only

imagine what a waste of time it will be for a stntleho takes a lot of time to read a passage.

Further, these questions are always placed in tddlenof other numericals very strategically, foample we
have the first narrative numerical question aftgeBeral numericals and again the next narrativeenical crops up after
another set of 5 numericals. These also break #ite @t which the student is solving numericals.n8oative also
achieves the concealed purpose as an instrumgnes$ure. For example in the Infosys logical remgpguestion, how
much sand is present in a 5m*3m*2m hole, studeis @alculate get their answer wrong, becauseisfat hole, then no
amount of sand may be present there. Similarlyhenreasoning question if an aeroplane crashesm.frdm Pakistan
border and 0.7 km from Indian border but all thepde travelling in the plane were Indians then hatexact location the
survivors should be buried. The question is notaheoordinate geometry or trigonometry or even pia@ to decide the

location for burial, survivors are not buried.

The teacher can enable students to become cleatieeir reading strategies and thus solve numepicattlems
with élan. English teachers can enable studentde¢ale which objectivising acts are inferable fribra kind of linguistic
structure displayed. Reading comprehension putshasip on knowledge of word meaning, appropriatenmnegafor a
word or a phrase in the light of contextual clusslecting main thought of a passage, ability tomdnaferences and
recognise the literary device. (Awal and Rout 20IBE methods of learning English as second langwagevery
complex. Reading process is extremely complex aednashds the knowledge of vocabulary, comprehension,

understanding and interpretation.
CONCLUSIONS

We can say that our culture is entirely differemtni western culture. The cultural diversity conitds to the
complexity and adds to poor reading compreheng&anglish aptitude tests consist of vocabulary, cahpnsion, sentence
framing, antonyms, synonyms, inserting appropriepositions, grammar skills. Comprehension cosisi$treading a

passage and answering questions. However, matifisdgptests also in order to create excess pressutiee students rely
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on nuances of the language. In English medium dshetudents start reading English from the vemyitr@ng and all the
subjects are studied through English medium whereasrnacular medium schools, English is taughy amthe English
period and all the other subjects are taught invémmacular medium. (Awal and Rout 2013). This wedaremendous
problems for students coming from Bihar Board orst\engal Board who do not have access to Englishd same way
as students belonging to English medium schoolsTthos, the English teachers in their classroom aglgamate
paradigmatic knowledge based on logico-scientBiufer 1985) structure along with narrative, whictolves a story or
pattern of human interaction. This will enhance shalents’ respect for the language, it will enabe students to see the
English teacher as also a part of their creatiyeles—the English teacher who is a number cruncloeigavith being an
expert in his or her field. Bringing narrative baicko simple mathematics in the language class eulitribute to the
numerical locus accommodating the narrating comstiess and linguistic locus accommodating the nigaler

consciousness (Dias 2006).

The paper therefore attempts to address the problerarrativity in numerical Aptitude tests and exaes how
the language English emerges as a key competereenat only in the verbal tests but also in the eniral tests.
The paper relates further to issues relating tonemging students’ intelligence while appearingtfuese kinds of aptitude

tests and the role of English Language teachenamalling this.
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